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Beacon High’s Teaching, Learning and Assessment Policy exists to guide and develop the most 

important part of our work as a school. Our purpose is to provide high quality teaching that 

supports strong, effective and enduring learning by our students, as well as an education that 

enables progress from all starting points. 

Our students come from primary school with a range of prior attainment and different levels of 

confidence and enthusiasm for learning. Our role is to build on the learning behaviours they 

already have, help them to overcome barriers to learning whether these are cognitive or attitudinal, 

and help them to develop learning attributes that develop them as increasingly independent, 

capable and enthusiastic students. 

What happens in the classrooms and the corridors of our school has a fundamental impact on the 

life chances of our students and we have a professional and moral responsibility to support the 

best learning and development that we can for them. 

Every member of staff is a leader of learning in our school. This policy exists to provide a coherent 

and co-ordinated guide to our approach.  We know that consistency of experience is critical in 

supporting effective learning: by working collectively and consistently, we will guarantee the highest 

possible outcomes for our students. 

OUR VISION 

Believe, Belong, Become - Where Dreams Inspire Futures 

Beacon High is a school where young people can realise their dreams and ambitions. It is a school 

where we believe in whole education; success in exams is crucial but so too is developing the whole 

child. We know that our students come to us from primary school with a vision of where they want 

to be and what they want to become; we have future plumbers, doctors, artists, pilots, hairdressers, 

vets, entrepreneurs and so the list goes on. Whilst this may change in the coming years, at Beacon 

High our mission to ensure that our students continue to look to the future and understand what 

they need to do in order to be successful. 

This is true for all students, no matter what their starting points. Beacon High is a fully inclusive 

school and we actively embrace difference and diversity in all their manifestations. Some students 

can and do go on to secure the top grades in every subject they study and follow a path which takes 

them through university and beyond to be the leaders in their chosen field. Others will pursue their 

sporting dreams and compete at the highest level. Others will develop their practical skills and 

secure apprenticeships in trades that will make them highly sought after in the workplace. 

What we do is ensure that whatever their skills and talents, students are on the right path and leave 

us poised for the next stage with the appropriate qualifications, skills and a belief in themselves 

which will take them far beyond their school years. 
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Teaching, Learning and Assessment, including Remote Education Updates 

 

Learning is everybody’s responsibility and is the core business that lies at the heart of our 

school: we are all leaders of learning.  

 

As outlined in our vision, we aim to create an exciting learning environment to support 

excellent progress for all of our students. This policy aims to keep teaching, learning and 

assessment the core focus of what we do and to provide our stakeholders with a clear vision 

about our expectations and approach to teaching, learning and assessment. 

 

Self-Evaluation and Monitoring: 

 

All postholders will monitor and review the impact of teaching, learning and assessment formally, 

in-line with the whole school’s Self-Evaluation and Department Week Focus model. Twice per 

academic year, Departments, with their SLT Line Manager will be responsible for monitoring the 

quality through a range of Lesson Observations, Learning Walks, Book Audits, Progress Checks and 

Data Drops Analyses for all year groups. This evidence will be collated in Bluesky. 

 

These periods of self-evaluation and review will enable Departments to create a smart and tangible 

action plan. At the end of period of review, a formal review meeting with take place with the 

Headteacher and SLT Line Managers to discuss the progress and impact made, as well as to agree 

any further actions required. 

 

Throughout the term, postholders are expected to provide prompt feedback within their teams that 

is developmental, highlighting areas of strength and for development. Any agreed actions will be 

followed up by timely deadlines. The outcomes of monitoring and review periods will be shared 

with colleagues in an open and professional manner, one that is built on an agreed principle of 

development and improvement.  

 

In the best schools, self-evaluation is a culture that is evident at all levels: students, teachers, 

middle leaders, senior leaders and the Governing Body. It is characterised by:  

 

 openness and honesty  

 a willingness to try things, with a no-blame attitude if something doesn’t work  

 strong mutual support, with a commitment to professional development and sharing 

successful ideas  

 devolved responsibility to all staff, and, indeed, to students for quality  

 good accountability systems, underpinned by meaningful performance management  

 good assessment and management information, so it quickly becomes evident what is 

working and what is not  

 integration into the school’s planning and improvement cycle  

 

It is reinforced by developing staff and students’ abilities and opportunities to operate 

autonomously. So, students are taught to evaluate their own and others’ work, how to learn 

independently and how they can play a part in the development of others’ learning, and of the 

school as a whole. Staff are given opportunities to take responsibility beyond their own area of 
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expertise, are expected to evaluate their own and others’ performance and to contribute to their 

area-wide and whole-school evaluations. 

 

Where standards of teaching, learning and assessment fall below expectations, appropriate 

support/monitoring will be given, as appropriate through an initial Support and Development Plan; 

this enables colleague to engage with a mentor and coach in order to address specific areas of 

development.  

 

The 4 Teaching, Learning and Assessment Domains - F.A.C.E: 

 

Our approach to T,L&A will embody the following qualities with the aim of developing our students, 

in line with our vision: 

 

 Feedback 

 Autonomy 

 Challenge 

 Engagement   

 

The expectation is that all lessons allow aspects of these four domains to be developed, in order to 

maximise progress and student engagement. 

 

Definitions of these domains are as detailed: 

 

Feedback 

Teaching delivers high quality information to students about their learning and provides clear 

guidance about how to improve. For example, using: 

 

 Success criteria 

 Modelling answers using the ‘I do, you do, we do’ method 

 Planned and regular questioning 

 Delivering specific tasks or activities to close the gap in learning/skills 

 Formative marking including clear target setting 

 Providing regular opportunities for reflection and redraft time (green pen response) 
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Autonomy 

 

Teaching develops autonomous students who lead and take responsibility for their learning. For 

example, by: 

 

 Developing metacognitive strategies that make the learning process explicit 

 Providing opportunities for students to evaluate their own learning 

 Providing opportunities for student led learning including paired/group learning 

 Planning opportunities for students to work independently, ensuring they have the 

knowledge, skills and scaffolding required to be successful 

 Planning home learning that provides students with the opportunity to demonstrate and 

extend the knowledge required to be successful 

 

Challenge 

 

Teaching ensures that all students are challenged; learning should 

allow opportunity for students to experience a stimulating education 

that encourages exploration and deep thinking. This ensures that 

expectations are high and that all pupils are given good opportunities 

to meet their potential. For example, using: 

 

 Task-adjustment strategies, including Challenge, Practise and 

Try  strands 

 Asking higher order/targeted questions 

 Using exemplars of Level 9 answers 

 Not allowing students to ‘opt-out’ of learning opportunities 

 Creating opportunities for ‘mastery’ within subject areas 

 A Growth Mindset to build resilience 

  

Engagement 

 

Teaching thoroughly engages students in learning, and students demonstrate an intellectual 

curiosity. For example, by: 

 

 Providing interesting and engaging ‘Do Nows!’ that foster curiosity this could including 

Retrieval Practice quizzes 

 Using real life examples that inspire interest 

 Demonstrating an infectious passion for my subject 

 Providing learning beyond the classroom opportunities 
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Directed Independent Learning Time (DIRT): 

 

It is our expectation that after each formative and formal assessment, 

students will be provided with time and structured teaching to reflect on 

feedback, in order to make progress as well as correct any 

misconceptions. These learning activities can vary in the classroom and 

across subject areas however these can include: 

 

 ‘Walking Talking Mock’ style feedback 

 The modelling uses high level answers, including from peer 

examples 

 The reteaching of questions/whole exam papers/skills associated 

with specific questions where performance is lower than expected 

or required for success 

 Responding to teacher questions to help improve a piece of 

learning  

 

All DIRT learning should be completed in green pen and there should be evidence of some 

feedback provided by the teacher to close the feedback cycle, in purple pen. 

 

Learning Objectives: 

 

Learning Objectives provide a clear vision of what you 

want students to learn by the end of the lesson, or 

over a sequence of lessons, and should: 

 

 Contain an active verb  

 Follow the 4 M’s (see below)  

 Be displayed at the start of the lesson 

 Be referred to throughout the lesson (students 

do not need to copy the objective/write down 

the objective in their books/folders) 

 

The 4 M’s: 

 

 Manageable: ensure that the learning objective can be reached within the timeframe of the 

lesson or sequence of lessons. This may mean focusing on one aspect of a larger goal. 

 Measurable: ensure that it is possible to assess if the objective has been fully realised. Not 

all students will reach the same level of success in a given lesson. Decide how you will define 

success and plan for it using Try, Practice, Challenge and learning checkpoints. 

 Made First: begin with the end in mind. The objective should determine what activities the 

lesson should include; these should be learning-focused and allow for progress and the 

development of skills, not task-orientated. 

 Most Important: ensure that the objective that you set is the most important one at this 

point on your students’ path to lifelong learning. 
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Our teachers are provided with the framework below to support effective lesson planning, that 

enables student progress:  
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Remote Education 

COVID-19 Update, September 2020: 

 

Due to the COVID-19 pandemic and the national school ‘closure’ for the majority of students from 

March 2020, our ‘Teaching, Learning and Assessment’ and ‘Marking and Feedback’ policies have 

subsequently been updated and now refer to ‘Teaching, Learning and Assessment on Google 

Classroom’ as a part of our Remote Education and Learning strategy. 

 

Alongside the expectations for lesson planning outlined above, teachers will be expected to plan for 

effective education at home where this is needed, for example self-isolation, local lockdown etc. To 

support with this, all students will have the opportunity to purchase a Google ChromeBook to 

supplement learning within the classroom and at home (Appendices 1.1/1.2). 

 

Student Expectations: 

● During periods of remote learning, students will be expected to attend live and interactive 

lessons, in line with their current school timetable via Google Classroom.  

● To be active participants in their remote learning for the duration of the lesson (50 minutes) 

as per timetabled lessons/periods. This does not necessarily include the use of the Google 

Meet camera. For effective teaching of new information and modelling to take place, as part 

of the ‘I Do’ stage, students must ‘mute’ their sound. However, students can utilise the ‘chat’ 

function to ask/answer questions when necessary. Audio can be used when specified by the 

teacher. 

● To take breaks to maintain their well-being as per the school’s timetable. 

 

Teacher Expectations: 

● To plan and teach their remote lessons as per the T,L&A and Remote Education Policy and 

as detailed below. 

● To start their lessons online as per the normal school timetabled periods for every lesson.  

● Teach remote lessons from their usual timetabled classroom, if possible. If teachers are self-

isolating but not sick, they should adapt this to ensure safeguarding within their own home. 

● Upload any resources including PowerPoints/Google Slides on their individual Google 

Classrooms, where possible ‘scheduled’ prior to the lesson starting. 

● Provide meaningful and effective feedback either through marking or AFL opportunities e.g 

through ‘chat’/live marking/modelling etc. The ‘Marksheet’ in Google Classrooms should act 

as a tool for tracking completion of learning, progress monitoring and attainment as well as 

for line managers to access. 
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Beacon High Remote Education Expectations - DFE Guidelines: 

 

1. Set assignments so that pupils have meaningful and ambitious work each day in a number 

of different subjects 

 

All learning across the curriculum, and from September 2020, will be uploaded onto students’ 

individual Google Classrooms as part of students’ day to day learning experience. This will enable 

students to access their learning using their ChromeBooks whether in school or at home.  

 

The uploaded resources are to include: 

 Teaching PowerPoints/teaching videos (where applicable) 

 All resources including ‘text book’ learning scanned or saved as a PDF 

 Supplementary revision resources e.g. Personalised Learning Checklists, Knowledge 

Organisers, Exam Review sheets etc. 

 Audio/visual resources e.g. Youtube, MathsWatch and GCSE Pod videos. 

 Examples of model answers 

 

Teachers will therefore be expected to use Google Classroom as a part of their ‘teaching’ and 

pedagogy as far as possible.  

 

We will embrace the opportunities that this use of technology offers while still understanding the 

need for students to engage with handwriting; exams require students to engage by handwriting 

and so writing stamina is vital in the preparation of our students for exam success. 

 

2. Teach a planned and well-sequenced curriculum so that knowledge and skills are built 

incrementally 

 

Remote lessons, including ‘live’ interactive lessons at Beacon High should take on the following 

format to allow effective feedback and assessment of knowledge, including gaps in knowledge due 

to the national lockdown: 

 

1. Start the learning with an Effective ‘Do Now!’ 

 

This will include the use of Low Stakes Quizzes on Google Classroom (Google Forms) to support 

Retrieval Practice skills/closing gaps in learning.  

All quizzes should: 

● Assess students’ prior knowledge including previous lessons/units 

● Be task-adjusted: Challenge, Practise, Try e.g. through the use of different types of 

questioning: open, optional, drop down etc. 

● Take no more than 5 minutes to complete, in order to provide effective whole class 

feedback/‘live’ marking 
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2. Teach ‘new information’ via the Beacon High interactive PPT (where possible) 

 

This should provide the opportunities for effective modelling: ‘I Do, You Do, We Do’. 

All modelling, whether ‘live modelling’ (We Do) or prepared models (I Do), should also be 

uploaded/shared on students’ Google Classroom upon completion. 

 

3. Opportunities for effective AfL 

 

This can be in the form of live questioning (through the Google Meet ‘chat’ function) or prepared 

questions to help consolidate/stretch and challenge learning. 

4. Exit Tickets/Plenaries 

 

As with the ‘Do Now!’, Exit Tickets and plenary tasks should also be completed, where possible, on 

Google Forms and as a Low Stakes Quiz.  

These should include: 

● Clear and effective assessment of the lesson/previous context and knowledge 

● Be task-adjusted: Challenge, Practise, Try e.g. through the use of different types of 

questioning: open, optional, drop down etc. 

● Take no more than 5 minutes to complete in order to effectively ‘close’ the lesson 

● Provide time for teacher feedback based on misconceptions 

 

5. Home Learning to be set as per the school’s policy/ timetable 

Any Home Learning must still be set as per the school’s policy. This is outlined on page 16. 

3. Gauge how well pupils are progressing through the curriculum, using questions and other 

suitable tasks and set a clear expectation on how regularly teachers will check work 

 

As outlined above, all teachers should continue to use effective AfL strategies. On Google 

Classroom, this can be utilised in the following format: 

 

 ‘Recorded ‘teaching videos’ or ‘live’ interactive videos to address misconceptions for example 

a Friday ‘Misconception Teaching Video’ after marking and feedback 

 Formative feedback provided on students’ learning including using questions/annotations 

enabling students to respond 

 Encourage ‘green pen’ DIRT work reflection processes, including redrafting/editing of 

learning 

 

4. Curriculum planning should be informed by an assessment of pupils’ starting points and 

addressing the gaps in their knowledge and skills, in particular making effective use of 

regular formative assessment  

 

As per our assessment guidelines on page 24, students will continue to be assessed regularly on 

their knowledge and taught skills. 

  

Assessment of learning completed as part of Google Classroom, can and should include: 
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 A Commitment to Learning Grade 5-1 

 A score linked to a Low Stakes Quiz 

 A summative mark linked to GCSE mark scheme/success criteria/weighting of questions/ 

percentages 

 

Marking and Feedback should also continue as per the individual Department’s Marking Agreement 

and as outlined in the ‘Marking and Feedback Policy, 2019’ (Appendices 1.1).  

 

The ‘Google Marksheet’ must also be reviewed regularly by teachers and Head of Departments to 

assess the quality of feedback provided to students and the completion of learning. 

5. Provide frequent, clear explanations of new content, delivered by a teacher in the school 

or through high quality curriculum resources and/or videos 

As with in-class practice, teachers should ensure that all instructions are clear and that content is 

delivered in an engaging way.  

On Google Classroom, teachers must utilise the ‘Stream’ for whole school announcements, as well 

as ensure that instructions provided when setting ‘assignments’ are detailed and accessible to all 

learners. This may include amending instructions to support EAL/SEND learners. 

For consistency all Google Classrooms should: 

 Be labelled with the same class code as timetabled e.g. 10xEn1 and their teacher’s name 

 Assignments should include ‘Due Dates’ and where possible a ‘Mark Category’ and ‘Points’ 

assigned e.g. CTL Grade 5-1/30 marks. 

Assignments should have a ‘Title’ linked to the topic/curriculum plan e.g. ‘Lesson 1: Unseen Poetry, 

Literature Paper 2, Section C.’  

Best practice would include beginning with this number code: Week of the unit; the lesson number 

during that week and the resource being used in the order it should be engaged with within that 

particular lesson. 

For example: 

Week/Lesson/Resource  

Week 1, starting with lesson one would look like this: 

                     1.1.1 - Title of work Do Now Quiz 

                     1.1.2 - Title of work Presentation 

                     1.1.3 - Title of work Exit Ticket  

Therefore, the following week would be: 

                     2.1.1 - Title of next week's new work Do Now Quiz 

                   2.1.2 - Title of next week's new work Presentation 

                   2.1.3 - Title of next week's new work Exit Ticket 

 

 Any uploaded resources should also be labelled clearly e.g. ‘Lesson 1 Monday 2nd July, 

Enzymes’. 
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Teaching Assistant Expectations: 

Teaching Assistants must be available between the normal school timetabled hours and must 

attend their timetabled live interactive lesson as far as possible.  

Teaching Assistants can ask students to ‘share’ their work in order to provide feedback and 

comments via Google Sheets. 

School Closure Teacher Expectations: 

In the event of full/partial school closure, it is the teacher’s responsibility to continue to set learning 

as outlined above. All learning will be quality assured by Heads of Faculty/Department and SLT Line 

Managers. 

 

When providing remote learning, teachers must be available between 8.30am-3.00pm.  

If they are unable to work for any reason during this time, for example due to sickness or caring for 

a dependent, they should report this using the normal absence procedure.  

 

Safeguarding – Remote Teaching@Home  

It is not an expectation that teachers upload ‘live videos’ onto Google Classroom. Instead ‘recorded’ 

teaching videos can supplement learning. Guidelines for these recorded ‘Teaching Videos’ include: 

 Ensure that your background is clear. Avoid personal items e.g. pictures/posters etc.  

 Ensure that you are dressed appropriately/professionally. 

 Ensure that you have planned your recording time carefully to avoid family members 

walking into shot 

 Close any emails/tabs before beginning your recording 

 Have your PowerPoint/resources available before recording 

 Create a ‘teaching script’ to help with clarity/episodes of learning clear 

 Make instructions clear e.g.: “Stop the video and make notes here.” 

 

Marking and Feedback  

 

It is expected that teachers consistently apply the Marking and Feedback Policy, as well as their 

personalised Department Marking Agreement when assessing students’ learning and that their 

department agreement is adhered to.  

 

All formative marking is ineffective unless students are asked to respond to it. Feedback should be 

prompt and specific to promote confidence and determine success. 

 

Teachers must distinguish between Assessment for Learning (formative – providing comments on 

how students can get better) and Assessment for Monitoring (summative – simply a 

score/mark/grade to show where they are). Teachers should also identify the benefits and types of 

feedback that can be given within and after lessons: 
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Formative marking (either on Writing Stamina pieces of learning or Google Classroom docs.) 

should involve a positive comment (e.g. a WWW), some information to improve, (e.g. an EBI) 

and an action for the pupil to complete.  Where possible, marking should also involve an 

effort grade, 1-5 - 5 being outstanding effort. A summative mark is not essential when 

formatively marking students’ learning. 

Our Beacon High Marking Codes should be also used as detailed below when marking 

extended pieces of writing. Marking for literacy remains vital.  

 SP – Spelling mistake. Noted in the margin. To be written out 3 times by the student 

using the dictionaries. 

 P – Punctuation mistake. Corrected in green. 

 // - New paragraph mistake. 

 Caps – Capital letter mistake. Changed in green pen. 

 Cloud – Presentation issue. To be addressed in further lessons. 

 ! – An error or incorrect response/misconception. 

 Star – For exceptional work in lessons. 

 Commitment to Learning – 1-5 (5 being the strongest commitment) 

Teachers can however use a ‘whole class feedback’ sheet to provide effective formative 

comments to students. An example can be seen below: 

 

 

 



 

15 
 

 

 

 

 

 

 

 

 

 

 

Purple pen marking will be used by all teachers for extended and timed writing pieces and 

students will continue to respond in green pen in order to respond to teachers’ feedback and as 

part of our ‘Directed Independent Reflection Time’ learning.  

 

Writing Stamina 

In-Class Student Learning:  

As outlined above and from September 2020, all students will have the opportunity to purchase a 

Chromebook to support their in-class learning and their independent and remote education at 

home. However, we still recognise and must be mindful of the importance of fostering a ‘writing 

stamina’ in order to successfully prepare our students for the demands of their written GCSE exam 

papers. As a result, we have adapted the expectations of students’ learning and teacher’s lesson 

planning, marking and feedback.  

Alongside the guidelines for using ‘Google Classroom’ students from Years 8 - 11 will be provided 

with an A4 lever arch ‘Beacon High Curriculum Folder’ with dividers to separate their subjects’ 

written learning.  

The only written learning in folders should be extended pieces of writing, that have been 

completed in timed conditions, in line with exam timings and expectations. We must ensure that 

all students have the opportunity to practise and develop these written skills and become adept 

at timed writing. All notes taken during lessons will be completed on Chromebooks through the 

G-Suite.  
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For Year 7 students, exercise books will continue to be provided and writing will still be an 

important and regular part of their classroom learning.  

Student Folder Expectations:  

It is important that students take pride in their learning; therefore, students’ ‘Beacon High 

Curriculum Folder’ must include:  

● A copy of their timetable glued to the inside cover of the folder.  

● A ‘Contents Page’ detailing the order of subjects in the front side of their folder.  

● Their full name, Form Tutor’s name and Tutor Group Code either on the front or on the spine 

of the folder.  

● Dividers with their individual subjects written clearly including the class code e.g English - 

10xEn1.  

For consistency these should be ordered as follows:  

● KS3 Year 8-9: LORIC/Beacon Edge, English, Maths, Science, History, Geography, 

MFL, RE, DT, ICT, PSHCE and then Business or PE for Year 9 students.  

● KS4 Year 10-11: English, Maths, Science, PHSCE and their options subjects.  

● Art will be in a separate format e.g. an Art Folder and sketchbook.  

Neatly written work with a title/date and page number where applicable. Sheets 

should be hole punched and arranged neatly, also with a date of completion.  

It is the student’s responsibility to keep their folder safe and arrive at each lesson with their 

folder as a part of their expected everyday equipment.  There will be an opportunity to keep their 

folder in their lockers along with their Chromebook. However, they must collect these before 

each lesson and not during.  

Teacher Expectations:  

Planning for ‘Writing Stamina’:  

As a part of curriculum long, medium and short-term planning, all students must have the 

planned opportunity to practise their ‘writing stamina’. This is to include timed writing, extended 

answers and any long mark answers. The format for each year group is as follows:  

● Once a week for Year 10 -11 students  

● Once a fortnight for Year 8 - 9 students  
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Home Learning 

 

Whole School Expectations: 

 

Due to the National lockdown in March 2020, we have now amended our previous KS3 Home 

Learning Policy in order to continue to provide a full curriculum and where necessary to catch up 

on any missed learning for Years 8-11.  

Our expectations are as the following: 

 Core subjects (English Maths and Science) to set Home Learning once a week. 

 Options subjects to set Home Learning once a fortnight. 

 The details of the Home Learning task including resources to be uploaded onto ‘Show My 

Homework’ and Google Classroom as per the guidelines outlined below. 

 Any Home Learning set needs to be task-adjusted to the needs of individual learners. 

 

Year 7: 

Students will continue to complete their Beacon Edge projects on PiXL Edge; selecting two tasks per 

LORIC attribute and uploading these onto their Tutor Google Classroom. This must also be 

accompanied with the 200-word evaluation, written on the PiXL Edge website. 

 

Inclusion – SEND and EAL 

 

Teachers and Teaching Assistants will refer to the SEND Register to ensure that they know which 

students may require distinct support in accessing learning.   

 

The SEND department provide a detailed handbook, outlining the needs of all students who may 

require additional support as well as suggestions of effective strategies to address particular 

learning needs. This information can be accessed via the T:/drive – Staff Resources – SEND 

Information for Staff. This information is also available through ‘Show My Homework’. 

 

The main principle behind the suggested strategies will always be to do what is needed to assist a 

student in overcoming barriers whilst ensuring that they take as much personal responsibility for 

their learning as possible. 

 

Where a student has an Education and Health Care Plan (EHCP), any teacher who teaches that 

student will be required to keep notes of their progress and to contribute to the student’s Annual 

Review and other reports requested by the SENDCo. 

 

We have a significant number of students for whom English is not their first language and, in 

teaching our students, staff should be aware of some of the linguistic barriers that might impede 

learning, even for students who orally appear fluent in English.  Account must also be taken of the 

diverse linguistic, cultural and educational backgrounds these students may have.  Students are 

classified as Beginner, Intermediate or Proficient on SIMS, alongside a CEFR level (A1-C2) and 

teachers need to scaffold tasks, as appropriate, based on the needs of their students. 
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Pupil Premium (Disadvantaged Students) Provision 

 

It is the responsibility of every Faculty and Department, individual Teacher and Teaching Assistant 

to ensure that they know which students are identified as Pupil Premium (PP or Disadvantaged); to 

have high expectations of these students; to have robust teaching and learning strategies in place 

to enable these students to make progress; to monitor their progress rigorously. 

 

Students identified as PP can be accessed through your SIMS marksheets for all classes, as well as 

in your ‘Show My Homework’ (Satchel One) seating plans. Further information and specific 

strategies can also be found in the Pupil Premium Action Plan – 2019/20 – an update will be written 

for 2020/21 and made available to all staff. 

 

The Headteacher and senior leadership team are responsible for: 

 

 Monitoring the progress of the PP Action Plan, and ensuring that it is implemented across the 

school 

 Ensuring that all school staff are aware of their role in raising the attainment of 

PP/Disadvantaged students and supporting their parents, where appropriate 

 Planning pupil premium spending and keeping this under constant review, using an evidence-

based approach and working in collaboration, where appropriate 

 Monitoring the attainment and progress of students eligible for the pupil premium to assess the 

impact of the school’s use of the funding 

 Reporting on the impact of pupil premium spending to the governing board on an ongoing basis 

 

All school staff are responsible for: 

 

 Supporting the implementation of this PP Action Plan on a day-to-day basis 

 Setting high expectations for all students, including those eligible for the pupil premium 

 Identifying students whose attainment is not improving in response to interventions funded by 

the pupil premium, and highlighting these individuals to their Heads of Faculty/Department and 

senior leadership team 

 Sharing insights into effective practice with other school staff 

 Looking at the individual needs of each child and identify his/her barriers to learning 

 Ensuring that support staff and class teachers communicate regularly about progress and 

intervention needs/support 

 Match the skills of the support staff to the interventions they provide for students eligible for the 

pupil premium funding 

High-Attaining Students 

 

We recognise that some students will be more cognitively confident and further forward in their 

learning when they come from primary school. For these students to remain excited and engaged 

in learning, it is vital that they are provided with stretch and challenge at an appropriate level. The 

task-adjustment of learning for these students will focus on greater depth and abstraction of 

challenge. These students are identified in SIMS as HAPs. 

 

It is vital that high standards are set for these students so that they make progress throughout their 

time at Beacon High. In particular, it is expected that staff will employ the techniques of ‘challenge’ 
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and ‘thinking harder’ – reduce or transform to develop knowledge and understanding, categorise 

and prioritise to develop analysis and synthesis and extending thinking to develop flexibility of 

thinking. For these students, and others, the idea of teaching from the top is key. 

 

All teachers are expected to support high-attaining students by employing the following strategies 

in the classroom: 

 

 Teachers cater for the high-attaining students by identifying them from their prior attainment 

data and considering their seat within the seating plan; students should be identified in ‘Show 

My Homework’ Seating Plan as HAP. All of our students are set FFT20 targets based on their 

starting points from KS2 

 Higher-order thinking and questioning should be planned for, promoting depth in thinking 

through targeted questioning  

 Pace of lessons should be considered and personalised opportunities to study the 

subject/improve skills within the lesson should be planned for 

 Opportunities for independent learning should be planned for carefully e.g. Beacon High 

Independence Tasks for HAPs in Year 11 

 Better knowledge information and guidance for parents e.g. coffee mornings and information 

evenings 

 Student performance is analysed with a specific focus on students with High Prior attainment; 

interventions aimed at closing the gap here are deployed e.g. ReachOut Academy, Beacon High 

Independence, Coffee Mornings and Saturday Tuition with Earnest Tutors 

 FFT20 are set as aspirational targets for all students, irrespective of different starting points 

 

PSHCE Curriculum 

 

We recognise that all students require time and space to learn about themselves and their 

community in order for them to be fully prepared to make positive and safe choices in their lives 

now and in the future. All year groups, therefore, study discrete PSHCE lessons: one lesson a 

fortnight in Years 7,8,10 and 11 and one lesson per week in Year 9.  

 

Lessons are based around discussion and active learning with reflection activities built in to 

encourage students to reflect on how they can apply their learning to their life outside of school. 

 

The students will cover the following topics in an age-appropriate way each year: 

 

 RSHE – Relationships, Sex and Health Education (with a focus on healthy relationships) 

 Staying safe (including online safety) 

 Mental health and wellbeing 

 The risks of drugs and alcohol 

 Managing money and budgeting 

 How the UK is run locally and nationally 

 Global issues 

 

The curriculum follows PSHCE association guidance and lessons allow students to explore ideas 

without being asked personal questions or being asked to disclose any personal information. 
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‘Ground rules’ are established for each unit of work and students are expected to keep to these 

‘ground rules’ which include: 

 

 Showing respect 

 Appropriate confidentiality 

 No personal comments or questions 

 Using the science terms for parts of the body 

  

Before RSHE is taught, all parents/carers receive a letter to inform them that students are about to 

start this scheme of learning. Parents/carers are informed that they have the legal right to withdraw 

their child(ren) from RSHE and are welcome to speak to the Head of Department or class teacher to 

look at the scheme of learning and resources being used to make an informed decision.  

 

To supplement the PSHCE curriculum, the ‘LORIC and Character’ programme is delivered through 

Tutor Time.  

 

 

Tutor Time 

 

It is expected that all students attend tutor time sessions, for Year 7-10. This takes place four times 

a week and for Year 11, three sessions a week. All tutor time sessions take place with designated 

Form Tutors. Year 11 students are placed in specific and targeted Tutor Groups. 

 

Each Tutor is expected to deliver the sessions provided; these sessions are purposeful and provide 

students an opportunity to develop skills in a range of areas including student voice, careers, 

debate, British Values and personal development.   

 

All sessions allow students to develop the skills of PIXL Character’s ‘LORIC’, transferable skills of: 

 

 Leadership 

 Organisation 

 Resilience 

 Initiative 

 Communication 

 

Cover Lessons 

 

In the event of expected absence, cover work incl. resources should be given to the Head of 

Faculty/Department on the previous day, along with a seating plan for each class. 

 

Where the absence is not known in advance, it is the responsibility of the teacher to provide cover 

work by 8:00am. This should be sent to the teacher’s Head of Faculty/Department.  

 

In both cases, the school’s cover work proforma should be completed so that there are clear 

learning objectives for the lesson, success criteria against which students’ work can be assessed 

and other key information that the teacher will require to cover the lesson effectively. 
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Cover work should be purposeful, engaging and link to work currently being studied. Best practice 

would be that all departments have cover work for each topic to enable it to deal with unexpected 

and/or extended absences efficiently. 

 

 

Internal and External CPD 

 

CPD is an integral part of developing teaching, learning and assessment. Our internal and Teaching 

Schools Alliance (TSA) programmes aim to meet the needs of teachers and support staff. It aligns 

with the whole school improvement objectives in order to improve the quality of teaching, learning 

and assessment across the school.  

 

Our Lead Practitioner/Lead Practitioner Delegate team play a vital role in supporting the CPD 

programme and our colleagues in strengthening practice and pedagogy. 

 

The offer includes: 

 

● Tweak of the Week – Literacy, Pivotal Education, Teaching, Learning and Assessment 

● Reflective Practise – led by our Lead Practitioners and focused on pedagogy to improve the 

teaching or our 4 Domains: F.A.C.E. 

● Professional Studies – including Coaching Triads, Middle Leaders’ Forum, Department 

Meetings and Safeguarding/Student Welfare 

● TSA: Middle Leadership Development; Senior Leadership Development; SLE/Lead 

Practitioner; TA Development; Pastoral Managers Development; Expert Teacher and 

Coaching 

● INSET – Teaching, Learning and Assessment driven (this also includes Twilight Sessions) 

● 6 hours of directed time dedicated to CPD.  

 

We also encourage participation in CPD offered through our PiXL Partnership and Bluesky. Regular 

subject based conferences are held and all Heads of Faculty/Department attend at least one 

conference per academic year. Core Heads attend three conferences either remotely or in person. 

 

There is also encouragement for colleagues to sign up to exam board CPD opportunities, as 

examiners, for instance, as well as a number of other external opportunities. 

 

All CPD is recorded in Bluesky to enable our colleagues to build an online portfolio of their CPD to 

support discussions around Appraisal as well as to target specific CPD needs. 

 

We also create a CPD Roadmap and Staff Prospectus each year as detailed in our CPD Prospectus 

(Appendices 1.3). 

 

Behaviour for Learning 

  

At Beacon High we aim to create a BfL culture that: 

 

 Gives first recognition to the positive behaviour that we want to see 

 Develops relentless routines that promotes consistency and high expectations 
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 Takes collective responsibility around the school for behaviour 

 

The BfL we expect from our students is to be: 

 

 Safe at all times 

 Ready for learning 

 Respectful to all members of the school community 

 

The BfL we expect from our staff is: 

 

 Calm, adult behaviour that models the behaviour we want from students 

 Relentlessly positive, which recognises good behaviour 

 Consistent with their expectations and routines 

 Looking after their own and student’s wellbeing 

 Resisting endless discussions around behaviour 

 

We also expect that all teachers use the Pivotal Behaviour scripts shared as part of fortnightly 

Tweaks of the Week. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Behaviour of all students is regularly monitored and reviewed by the Deputy Headteacher and the 

DOLs Team: DOL, DDOL and ADOL; this is completed at the end of each day at 3.30pm to ensure 
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that behaviour incidents are actioned in accordance with the behaviour policy. To ensure that the 

appropriate intervention is but in place for students, all staff are required to ensure that behaviours 

are logged in SIMS by 3.30pm.  

 

Interventions for the day’s behaviours are emailed to the Heads of Faculty/Department the 

following morning. Interventions can take the form of: 

 

 Referrals to internal/external support 

 Detentions (see below) 

 Internal exclusions 

 External exclusion 

 Parental/carer contact (parent/carer meetings/Headteacher’s Review Meetings/Governors’ 

Warnings) 

 

Additional information regarding students and interventions to support positive behaviour choices 

can be obtained from the DOL/DDOL/ADOL and will be raised every Thursday during whole staff 

briefings. 

 

Rewards 

Many students will continually demonstrate the high expectations and commitment to learning 

required to make good/exceptional progress, both academically and pastorally. When students do 

show this commitment, it is important to recognise the efforts that they have made.   

Recognition of success will be shown through various channels, including: 

 Verbal recognition  

 Positive calls home 

 Achievement points and comments added in SIMS/ ‘Show My Homework’ 

 Subject postcards/certificates 

 Tutor awards during House Assemblies  

 Half-termly awards in Celebration Assemblies 

 Hot Chocolate Fridays with the Headteacher 

 

Detentions 

 

A repair/teacher detention takes place in a pre-arranged location within 24 hours of the 

incident/before the next lesson with the student. Once the repair has taken place, this is marked in 

SIMs as ‘resolved’. Successful repair is the joint responsibility of the teacher and student. 

 

Faculty/Department detentions take place weekly for persistent failure to meet expectations with a 

subject area. Failure to attend faculty detentions will be followed up by the Head of 

Faculty/Department and their SLT Line Manager. 

 

Failure of school expectations in relation to uniform, truancy from learning (Tutor Time only), 

failure of school reports, as examples, are served as part of the Pastoral Detention that takes place 

daily after school in the Assembly Hall. Communication home will be made on the same day and 

the student will be picked up by an ADOL. 
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Any behaviour which is deemed as a Red Card by either the Deputy Headteacher or Headteacher, 

will be given a SLT detention for one hour. Communication home will be made on the same day 

and the student will be picked up by an SLT member to serve the detention.

 

Assessment  

 

Effective assessment improves students’ learning as it informs teachers’ planning and task-

adjustment so that gaps in knowledge or skills are quickly addressed. We are committed to using a 

range of formative assessment strategies such as discussion, questioning and feedback in every 

lesson, as well as summative assessments at key points throughout the academic year. AfL plays a 

fundamental part of our lessons as does quality curriculum planning. 

 

When planning the curriculum and assessments within it, the following model is adopted: 

 

 Reviewing current practice 

 Agree of principles 

 Design 

 Develop 

 Standardise 

 Moderate 

 Evaluate 

 

All teachers are provided with a range of prior assessment data to identify students’ starting points 

and therefore inform students’ expected progress and predicted outcomes throughout Key Stages 

3 and 4.  There are progress descriptors written in line with the reformed GCSEs Grade 9-1 for each 

subject to inform consistent assessments and discussions about progress. 

 

All subject areas are expected to undertake rigorous moderation before data is entered into SIMS. 

This can take a variety of forms including within individual departments, in liaison with LA 

consultants, with other secondary schools and cross-phase moderation with local primary schools. 

We expect all subjects to work from the Moderation Process Flowchart in order to achieve accurate 

assessment of student progress and attainment. 

 

Assessment data should be analysed by Heads of Faculty/Department and the Senior Leadership 

Team to identify students who are falling behind in their learning or who need additional support, 

so that appropriate interventions can be actioned quickly to ensure that all students make good 

progress and reach their potential. 

 

There are three calendared data drops, for each year group, throughout an academic year. 

Parents/carers receive reports three times per year that include specific written targets focused on 

C2L – Commitment to Learning. 

 

 

 

 

Recording and Reporting of Data 
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A student’s starting point is their KS2 outcomes. Until 2015, students were awarded National 

Curriculum levels as well as an average points score (APS) detailing their achievement across 

English and maths. Since 2016, students have been awarded a scaled score of between 80 and 120. 

Under the National Curriculum levels, students with an average of 4c or below are considered to 

have low prior attainment, those with a 4b to 4a are considered to have average prior attainment 

and those with an average of 5c+ are considered to have high prior attainment. 

 

Under the scaled score system, students with a scaled score of below 95 is considered to have low 

prior attainment, a student with a scaled score of 95 – 106 has average prior attainment and a 

student with a scaled score of 107+ is considered to have high prior attainment. 

 

Students who do not have KS2 data will not be judged in our future Progress 8 results but for our 

purposes of judging what a student is capable of achieving, mean CATs scores will give an 

indication; CATs use a similar scaled scoring system as SATs. For those students without any prior 

data, shadow targets are created to encourage the same high expectations as for all other 

students. 

 

The Fischer Family Trust (FFT) is a charity which produces estimates of students’ outcomes at the 

end of Year 11 based on their KS2 attainment and other contextual information. We use the FFT20 

estimates which means that if a student were to achieve the estimated grade, they would have 

made as much progress as a similar student in the top 20% of schools in terms of added value. 

 

Our internal data system is one that: 

 

 Is based on developing the key knowledge and skills required for success at the end of KS4, 

and beyond 

 Is based on our high expectations of students and their potential (FFT20 minimum 

expectations) 

 Is based heavily on the quality of formative feedback and allows all students to succeed, 

developing growth mindsets 

 Incorporates periodic summative assessment to support the ongoing formative feedback 

 Is simple and easy to understand – for staff, students and parents 

 Has consistent principles, to be used across all subjects, but with flexibility to be suitable for 

all subjects 

 

Students are assigned an end of year target throughout KS3 and an end of KS4 FFT20 target 

determined from their starting points – we will only share the progress they are making towards 

their end of KS4 target with students and parents through KS3. 

 

All students are expected to be successful and aspire to achieve their full potential – growth-

mindset – we are focusing on student’s starting points and building from there. 

 

Assessment is based on progress made towards their end of KS4 (FFT20 minimum expected) grade. 

This allows us to celebrate the C2L and progress of all students, irrespective of their starting point. 

There are flight paths of expected progress for all starting points. 
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All FFT20 targets are based on the prior attainment of similar students making this a subject 

specific and contextual target setting approach. 

 

Students are not given feedback such as ‘you’re a grade 4’ but feedback is formative and allows 

students to understand the knowledge and skills they need to acquire and develop in order to 

make progress. 

 

We use the KS2 results combined with their FFT20 subject estimate (scaled score on entry) to 

provide a trajectory that is aligned to the new GCSE grades 9-1. This trajectory is aspirational and 

works towards each student’s end of KS4 FFT20 targets. 

 

This provides a target for the students and a planning tool for teachers; curriculum and assessment 

planning at subject level will play a vital role in the success of this model and the accuracy of 

progress data. The progress trajectories enable more accurate and secure tracking of progress 

against the grade 9-1 GCSEs. 

 

Teachers will enter a working at grade at each data drop and this will allow for better quality 

feedback against the GCSE criteria. 

 

We will inform the student and parent about the progress they are making and their C2L at KS3 and 

at KS4, their teacher prediction from grade 9-1. 

 

KS3 

 

Teachers enter a 'working at' grade (9+ to F-). This then equates to the Progress Descriptors based 

on their end of year target/trajectory towards their FFT20 estimate at the end of Y11. 

 

 = a student who is 2 sub-grades or more above target will be coloured blue = outstanding 

progress 

 G = a student who is 1 sub-grade above target will be coloured green = good progress 

 E = a student who is on target will be coloured light green = expected progress 

 B = a student who is 1 sub-grade below their end of year target sub-grade will be 

coloured = amber (below expected) 

 SB = a student who is 2 sub-grades or more below end of year target will be coloured = 

purple (significantly below) 

 

KS4 

 

Student’s Progress Grade is based on the difference between the Teacher Prediction and the FFT20 

benchmark.  This grade consists of 5 descriptions: 

 

 Outstanding Progress (2 or more grades above expectation) 

 Good Progress (1 grade above expectation) 

 Expected Progress (predicted to achieve expectation) 

 Below Expected (1 grade below expectation) 

 Significantly Below (2 or more grades below expectation) 

 

We also ‘fine grade’ to enable us to better target intervention.  
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For all subjects studied at KS4, fine grading is as follows: 

 

➢ 5a – very secure at grade 5; could achieve a grade 6 

➢ 5b – secure grade 5 

➢ 5c – insecure grade 5; could slip to a grade 4 

 

Reports are provided to parents at least three times a year, detailing the above attainment and 

commitment to learning information regarding their child. 

 

Commitment to Learning 

 

All students should be reminded of their C2L grades and this should be included when assessing 

students’ learning. Students should be encouraged to achieve C2L grade 5. At each data drop, 

alongside progress grades/predictions, students should be awarded a C2L grade. 

 

Teachers must be consistent when applying the grades and consider the full range of categories 

and descriptors: 

 

 
 

 

Literacy Across the Curriculum 
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All staff are expected to focus on developing students’ writing skills so that they will be fully 

prepared for the writing expectations at examination level. To enable the successful teaching of 

literacy across the curriculum, we will be using PiXL Unlock. The PiXL Unlock process seeks to aid 

students’ academic achievement by taking them on a journey through each word they encounter to 

teach, consolidate and continuously develop their vocabulary knowledge and range: 

 

 
We aim to ensure that: 

 

 Each curriculum area to pre-plan their SOL, so that PiXL Unlock Command Words are 

embedded  

 Each curriculum area clearly understands the process of explicitly teaching command words 

and creatively adapts teaching so that it is taught effectively 

 Presents the key findings from Learning Walks conducted throughout Term 1 and our next 

steps forward 

 

Literacy has four elements: reading, writing, speaking and listening (oracy). We believe that literacy 

is a cross-curricular subject and that basic skills need constant reinforcement. There is now a 

greater emphasis on literacy in the assessment process of every subject. Improving literacy is 

paramount to student progress. Above all, all staff, teachers and support staff included, are 

teachers of communication and literacy. It is not the sole responsibility of the English department: 

'English' involves more than just communication and literacy skills. 

 

Teachers should familiarise themselves with the more detailed guidance about embedding and 

delivering literacy effectively across the three elements. 

 

All teachers are expected to follow whole school literacy codes/focus areas when planning their 

lessons. Key words should be displayed in every classroom and promoted through planning and 

feedback. 

 

Training will be offered to staff, throughout the year, to support in the teaching and learning of key 

communication and literacy skills. 
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We also have a welcoming and positive learning environment in our library that is functional to 

support Accelerated Reader and exploration through reading. There is a wide range of texts 

available to all reading ages and abilities, including texts that offer breadth and stretch of themes, 

ideas, stories and diversity as well as non-fiction texts too. 

 

Numeracy Across the Curriculum 

 

Beacon High is committed to raising the standard of mathematics for all of its students, in order to 

ensure that they develop the ability to use mathematical skills effectively in all areas of the 

curriculum and the skills necessary to cope effectively and confidently with the demands of further 

education, employment and adult life. Mathematics is not the sole responsibility of the 

mathematics department.  

 

Most departments can contribute to the development and enhancement of students’ mathematics 

skills including their ability to describe and explain their strategies and reasoning.  

 

In all subject areas, students should be supported in using and applying mathematics to solve 

problems’ students use a variety of thinking skills that are transferable: 

 

 Breaking the problem down into more manageable parts 

 Logical deduction 

 Hypothesizing 

 Predicting and testing 

 

Mathematics is a proficiency which involves confidence and competence with numbers and 

measures.  It is more than an ability to do basic arithmetic. It requires understanding of the number 

system, a repertoire of mathematical techniques and an inclination and ability to solve quantitative 

or spatial problems in a range of contexts. Being numerate also demands understanding of the 

ways in which data are gathered, by counting and measuring, and presenting in graphs, diagrams, 

charts and tables. 

All teachers are expected to follow whole school focus areas for mathematics when planning their 

lessons and use the tweak of the week, as outlined.  

 

Training will be offered to staff, throughout the year, to support in the teaching and learning of key 

mathematics skills. 

 

 

Reducing Teacher Workload and Wellbeing 

 

In response to the 'Workload Challenge: Analysis of Teacher Consultation Responses' research 

report published in February 2015 by Sarah Gibson, Lizzie Oliver & Mary Dennison – CooperGibson 

Research, we have gone some way to address the workloads of our teachers. Many of these have 

been practical measures. 

 

Further to this, we have embarked on a long term project with iTIPS (Islington Trauma Informed 

Practices in Schools). This began in 2018-19 and the training continues into 2019-20.  
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The initial training made clear that looking after ourselves is crucial. We need to be aware of and 

attend to our own feelings if we want to be effective with children – dysregulated adults can’t help 

dysregulated children. The training focuses on the four Rs of Trauma-Informed Care: 

 

 
Curriculum and Planning 

 There has been a reduction in written lesson plans. While we expect the planning of long 

and medium terms to be in place for all subjects and curriculum options, we have 

introduced a series of different short term planning options to support teachers in their day-

to-day planning including the 5-minute lesson plan (@TeacherToolkit) 

 We actively encourage shared/collaborative planning through our Leaders of Learning CPD 

Menu. Some directed time is also handed over to marking and moderation to allow teachers 

time to collaborate and support one another 

 PiXL Unlock has been sourced and is a fully planned resource to support the teaching of 

literacy across the curriculum, reducing planning time in this area of our teaching 

 There is dedicated time during directed department meetings, TWILIGHT and INSET to 

develop schemes of learning, assessment for learning strategies and sample moderation 

materials to support colleagues 

 Exemplar schemes of learning and grade descriptors have been shared and a next step is to 

source and develop detailed lesson plans and adaptable materials for subjects other than 

just English and maths 

 Bluesky has also been launched as a time-saving and supportive tool for continuing 

professional development and appraisal 
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Assessment and Data (Reporting and Monitoring) 

 Through our Marking and Feedback Policy, we actively encourage a range of AfL methods, 

not just written feedback to alleviate teacher workload. Departments have also been given 

autonomy to design their own, bespoke Marking Agreements to work alongside the policy 

expectations 

 There is active encouragement of the structured and modelled use of self and peer 

assessment in lessons 

 Live Marking has also been encouraged and CPD time dedicated to its implementation 

 There is now a clear data management system in place with guides to support its use shared 

and presented during TWILIGHT, in Middle Leadership meetings and through whole staff 

data workshops 

 We now have three data drops for each year group as opposed to six and teachers only 

need to enter two pieces of data for Years 7-10 – C2L and Working at Grade or Predicted 

Grade. Progress descriptors are automatically generated for teachers 

 We also use Show My Homework and MINTCLASS to support colleagues with the 

management of their workload; these online platforms support teachers and are quick and 

simple to use/access 

Support and CPD 

 We effectively use support staff and have removed administration tasks from pupil-facing 

roles as far as possible and appropriate. We have employed attendance officers and 

pastoral support workers. We also share a data manager with our partner secondary school 

 Peer observations are becoming more frequent and prominent as our Coaching Triads goes 

into its second year of implementation. The purpose of this to prompt professional dialogue 

and a discourse of support and development 

 Teacher-led CPD sessions with a focus on improving practice, rather than simply 

disseminating information. Such as: Tweaks of the Week, Reflective Practise Sessions, INSET 

Workshops and TWILIGHT Sessions 

 We do not grade lesson observations; we instead focus on areas of best practice and 

development using the 4 FACE Domains to allow us to share best practice and support, as 

appropriate 

 Through our Teaching Schools Alliance, we actively promote CPD opportunities that are 

bespoke to colleagues and offer opportunity to develop skills and collegiality  

 NQTS/ Apprentices are provided a bespoke CPD Programme as well as provide with a 

mentor (subject specific where possible). See Appendices for 1.3 for the Staff CPD 

Prospectus 

School Administration and Management 

 We have minimised the number of directed time meetings to one per week 

 We are moving to a better model of using email to share information so that meeting time is 

focused on developing practice in the classroom and leadership – the protocol for emails is 

to be further developed 

 A number of occasions have been built into the calendar to incorporate staff work-life 

balance, including continental INSET days and late starts following Open Evenings, as 

examples 
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 There are weekly awards presented to our colleagues to celebrate success and positive 

contributions to the school, as well as nominations made to the Islington Education Awards 

2019 

 Use of online tools for administrative processes (e.g. SIMS for logging behaviour issues (to 

be developed further in its full capability and support for workload, EVOLVE for organising 

school trips, BLUESKY for self-evaluation, professional development and appraisal) 

 We have consulted on and reviewed our curriculum and SEF and SDP to allow us in the 

future to prioritise tasks that have the greatest impact of student's learning 

 TWILIGHT sessions have also been built into the calendar to extend holiday time for staff 
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Appendices 1.1 

 

March 2020 Update Due to COVID-19 

 

Due to the pandemic of COVID-19 and the National School closure to the majority of students from 

March 2020, our ‘Marking and Feedback Policy’ has subsequently been amended now referring to 

the teaching, learning and assessment on Google Classroom.  

 

The expectations are outlined in our policy ‘Remote Teaching, Learning and Assessment Policy 

including Marking and Feedback During COVID-19’ and a support material guide has also been 

provided: ‘Remote Teaching, Learning and Assessment Materials Support Guide During COVID- 19’ 

(Appendices 1.2). 

 

‘REMOTE TEACHING, LEARNING AND ASSESSMENT POLICY INCL. MARKING AND FEEDBACK 

DURING COVID-19’ 

 

All formative marking is ineffective unless students are asked to respond to it. Feedback should be 

prompt and specific to promote confidence and determine success.’ 

Marking and Feedback Policy Beacon High, 2019-2020 

 

Google Classroom 

Google Classroom helps students and teachers organise assignments, increases collaboration, and 

fosters better communication; the platform provides the freedom to spend more time 

personalising the learning experience and less time managing it. The most powerful thing about 

using Google Classroom is the ability to collaborate together on a single document. With the ability 

to project slides, documents, sticky notes and videos through a projector, one child’s piece of work 

can be shared with other pupils. Having the software as well as the hardware to bring learning to 

life is perfect for amplifying student voice. Teachers can track student progress and know very 

quickly where and when to give extra feedback.  

Teacher Toolkit 2020 ‘Getting Started with Google Classrooms’ 

Google Classroom Support for Teachers 

It seems that most teachers have been able to set up Google Classrooms for each of their classes 

(or for some subjects, year groups), but below are some tips and answers to what have been the 8 

most FAQ’s. 

 

How can I change the name of a class so that students (and me) find it easier to spot 

amongst the other classes? 

 

When you have the class open on your screen, there is a “cog” icon in the top right. Click on this and 

you can change the name. 
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Students keep leaving silly messages/jokes on the classroom home page. How can I stop 

them from doing this? 

 

Again, through the “cog” icon in the top right, but under the “General” section, next to “Stream”, 

change it from “Students can post and comment” to “Only teachers can post or comment”. 
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Some students are claiming that they can’t open the PowerPoint slides, Word documents, 

Excel spreadsheets or PDF files that I am attaching. Am I doing something wrong? 

 

Yes, you are doing something wrong! Many students will be accessing their work online through 

devices that are not able to open Microsoft or Adobe products. Therefore, everything you attach 

should be converted to the Google version. Word or PDF documents should be converted to Google 

Docs. PowerPoint presentations should be converted to Google Slides. Excel spreadsheets should 

be converted to Google Sheets. 

 

Can I quickly convert all of the teaching and learning resources I have from Microsoft Word, 

PowerPoint and Excel to the Google equivalents? 

 

Yes. Come out of Google Classroom and go to your Google Drive homepage. The quickest way to 

do this is to go to the “Google Apps” icon in the top right corner of the screen (9 dots in a square 

shape) and select “Drive” (the triangle shape). Then click on the “Cog” in the top-right and choose 

“Settings”. Make sure you have blue-ticked the box that says “Convert uploaded files to Google Docs 

editor format”. Now every time you drag a piece of work from your old documents folder into your 

Google Drive, it will automatically convert it. 

 

What is the easiest way to set work in Google Classroom? 

 

When you have the class open on your screen, there are 4 tabs across the top; Stream, Classwork, 

People & Marks. Click on “Classwork” and then on “Create”.  
 

There are some nice quiz and question options for setting short activities, but for most teachers 

setting at least one whole lesson’s worth of work, the most common method is to select 

“Assignment”.  
 

On the Assignment screen you need to give a title. To keep things simple for both yourself and the 

students over the coming months, it would be best to include a date in the title. E.g. “Yr9 Business 

Studies work for the week beginning 20th April.” 

 

Under “Instructions”, you can write what the students are expected to do. E.g. “Use the internet to 

research what is meant by the term Entrepreneur. Find out what skills and characteristics a typical 

entrepreneur might have. Research 3 London based entrepreneurs of your choice.” 

 

Then select “Create” and “Docs”. This will open a new blank Google Docs page. Here you can give 

students a number of questions to answer, leaving a space under each for students to write their 

answers.  

 

The most important step is then to change the dropdown menu on the right from “Students can 

view the file” to “Make a copy for each student.” 

 

Then click “Assign” in the top right corner. 
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What is the easiest way to mark work in Google Classroom? 

 

Once the student has completed the work you can give them a mark out of 100, or any other 

number if you want to change this. If you want to leave a general comment about the work, as a 

whole, you can write something in the “Private Comments” and click on “Post”.  

 

If you want to comment on something specific (for example a spelling or grammar mistake), you 

can highlight it and a text box will appear on the right-hand side of the Doc. Once marked, you 

should click on “Return” in the top right corner. 

 
 

 
 

If you have any questions that haven’t been answered here, below is a link to Google’s own very 

helpful Google Classroom Guide. 

 

https://support.google.com/edu/classroom/?hl=en#topic=6020277 

https://teachercenter.withgoogle.com/first-day-trainings/welcome-to-classroom 

 

Beacon High Remote Teaching, Learning and Assessment Policy 

 

Remote Learning Booklets/Learning 

 

https://support.google.com/edu/classroom/?hl=en#topic=6020277
https://teachercenter.withgoogle.com/first-day-trainings/welcome-to-classroom
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As we continue to work remotely, so do our students. As we would be in normal circumstances, we 

should be considering our curriculum planning and the learning that students should now be 

accessing as we move into a new term and phase in our learning journeys. The quality of the 

revision booklets available, and online assignments etc. provided to KS4 students has been of a 

good quality. We need to replicate the same standards and expectations at KS3.  

  

With this in mind, please see an example of a Remote Learning Booklet for KS4 students focused on 

Macbeth. This was created by a teacher and shared on Dropbox. This booklet acts as a guide and 

example of best quality learning materials. If you could work within your teams to ensure that all 

KS3 students have access to learning that is similar in style to this example, that would be 

appreciated. These can then be shared as 'assignments' or 'material' in your Google Classroom. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

I have heard that over the next few months we are going to have to transfer all of our 

documents / resources from the old server to our Google Drive anyway. Is this true? 

 

Yes. The plan was always for staff to move everything they have saved in their folders on the school 

network to their Google Drive by the end of this academic year. Assuming you have access to the 

school network from home, this could be something that you do from home over the coming 

weeks.  

 

I would like to start moving my resources from the school network to my Google Drive, but I 

don’t know how to access the school network from home? 

 

John Donovan has sent an email to all staff on 13th March with instructions on how to access the 

school network from home. If you need your USO log-in details just drop me an email. 
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Appendices 1.2 

 

Remote Teaching, Learning and Assessment Materials Support Guide  

During COVID- 19 

In order to improve our quality of learning materials shared with our students during this period, 

there are number of resources endorsed by the DFE to support. Below are examples and practical 

ways you can utilise these materials in your subject areas and on Google Classrooms. 

Oak National Academy: 

This is an entirely free platform; it has been designed to be accessible on any device including 

mobile/ smart devices.  The resources have been developed by 40 state school teachers from 

different areas, working together to respond to schools having to change the way they teach.  

No sign-up or logins are required 

 

How to use Oak Classrooms to Support Learning: 

Go to the following website: https://www.thenational.academy/online-classroom 

Then click the ‘Classroom’ tab on the top right-hand corner; then ‘subject.’ For KS3, there are 

resources for the following subjects: 

 Art 

 English 

 French 

 Geography 

 History 

 Latin 

 Maths  

 RE 

 Science  

 Spanish 

For Year 10, there are resources for the following subjects: 

 English 

 French, Spanish 

 Maths 

 Science 

 

 

 

 

Each lesson follows the same format:  

1. A Summary of the Lesson:  

   

This provides a clear outline/ learning intention for the students.    

https://www.thenational.academy/online-classroom
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2. An Introductory Quiz: 

 

This quiz assesses prior learning and is marked automatically; students can view their marks/ 

incorrect answers. 

 

 

 

 

 

 

 

 

3. A Teaching Video: 

 

A short video which focuses on key skills and teaching points. 

 

 

 

 

 

 

 

 

 

4. A Recap Quiz: 



 

41  

 

This assess the new knowledge ‘taught’ via the ‘Teaching Video.’ Again, this is automatically marked 

and shared with the student. 

  

BBC Bitesize: 

BBC Bitesize are currently offering three new lessons every 

weekday, with videos and activities as well as their previous 

resources. 

You will need to go to the following website: 

https://www.bbc.co.uk/bitesize 

Select ‘Secondary’ Age 11 to 16; select your Key Stage and 

then your subject area. 

 

For KS3, there are resources for the following subjects: 

 

 Art 

 Biology, Chemistry, Physics 

 Design and Technology 

 English 

 French, Spanish 

 Geography 

 History/ History (Environment and Society) 

 ICT 

 Maths 

 Music 

 PE 

 PHSCE/ Citizenship  

 RE 

 

For Year 10 and 11, there are resources for the following subjects: 

 

https://www.bbc.co.uk/bitesize
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 Art 

 Biology, Chemistry, Physics and (Single Science), Combined Science, Science  

 Business 

 Computer Science 

 Design Technology 

 Drama 

 English Language/ Literature 

 French, Spanish 

 Geography 

 History 

 ICT 

 Maths 

 Music 

 PHSCE/Citizenship 

 PE 

 RE 

 

Each lesson follows a similar format:  

1. Learn: 

 

This is where students will be presented with ‘new learning information’ on a topic. This includes 

videos, diagrams and examples. 

 

 

 

 

 

 

 

 

 

 

2. Watch: 

 

A video to help students understand the ‘new information’ presented previously.  

 

 

 

 

 

3. Practise/Quiz: 
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Students complete a multiple choice quiz which is automatically marked and shared with the 

student and/or students are asked to complete an activity to demonstrate their understanding. For 

example: 

 

‘Challenge yourself to write a poem or, if you prefer, a song. You could write about almost anything 

- the different ways your dog behaves, what you can see from your window, what’s in the fruit bowl 

or what it’s like to study from home.’ 

 

 

How to use these resources at Beacon High: 

If your Faculty/Department chooses to use these resources, this must be set alongside the outlined 

activities as part of our ‘Remote Teaching, Learning and Assessment Policy incl. Marking and 

Feedback During Covid-19’: a weekly quiz and a fortnightly assignment with enables formative 

feedback. 

We suggest that you do this through the following format: 

1. Paste the website for the lesson as part of an ‘Assignment’ on your Google Classroom 

2. Detail clearly what students need to complete in the ‘Instruction’ box 

3. Add a blank Google Doc (remember to ‘make a copy for each student’) to enable them to 

complete the ‘Activity’ and/or write notes for you to see 

4. Provide a Commitment to Learning Grade as part of the ‘Mark Category’. This will enable 

you to add a CTL grade to your mark book 
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Instructions: 

For today's lesson go to the following website: 

https://www.bbc.co.uk/bitesize/articles/z63k8xs 

Complete all the tasks: 

1. Read and make notes on 'What is a poem?' and 

'What is form?' Write your notes on your Google 

Doc. 

2. Activity 1: Complete the practice test. 

3. Activity 2: Challenge yourself to write a poem 

or, if you prefer, a song. You could write about 

almost anything - the different ways your dog 

behaves, what you can see from your window, 

what’s in the fruit bowl or what it’s like to study 

from home.  

Write this on the Google Doc. 

Instructions: 

For today's lesson go to the following website: 

https://www.thenational.academy/year-

10/english/analysing-structural-features-year-10-

wk1-5/ 

Complete all 3 activities: 

1. The Introductory Quiz. 

2. Watch the teaching video and make notes. 

These can be uploaded onto our Google 

Classroom using the document attached. 

3. Complete the re-cap quiz. 

https://www.bbc.co.uk/bitesize/articles/z63k8xs
https://www.thenational.academy/year-10/english/analysing-structural-features-year-10-wk1-5/
https://www.thenational.academy/year-10/english/analysing-structural-features-year-10-wk1-5/
https://www.thenational.academy/year-10/english/analysing-structural-features-year-10-wk1-5/
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Staff CPD    

Prospectus   

  

 

 
Leaders and teachers have access to an extensive range of 

professional development opportunities. They have 

training and coaching in school and work with the 

federation’s partner schools. 
    

 

 

Furthermore, staff attend courses at the local teaching 

school alliance. As a result, teaching has improved, and is 

now much more effective.   

Ofsted, May 2019 
  

Appendices 1.3 
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Teaching Learning and Assessment at Beacon High 

Beacon High is committed to providing opportunities for all staff to continually update 

their knowledge and skills with a view to improve Teaching, Learning and Assessment so 

that there is a maximum positive impact on students’ learning, progress and achievement. 

Now, more than ever, our technological skill sets and approaches to remote learning are 

required. Moreover, we recognise the contribution effective CPD makes to improving and 

maintaining staff morale, and to the recruitment and retention of teaching staff.  

As a result, we have created a bespoke CPD offer open to all staff, at all levels. Below is an 

example our Teaching, Learning and Assessment Road Map detailing the outline for our 

CPD over the academic year. This plan will change according to the feedback provided 

from lesson observations, learning walks, book and learning audits and student/staff voice.  
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CPD Opportunities: Internal Courses 
 

Our CPD offer is run both internally and externally to provide colleagues with access to the best 

possible opportunities. Below are examples of our current offer: 

 

 Weekly ‘Professional Studies’ sessions: dedicated time to CPD for example coaching 

triads, Marking Together sessions all of which are dependent on whole school focus.  

 Weekly morning Reflective Practice sessions focused on the four Teaching, Learning 

and Assessment domains: Feedback, Autonomy, Challenge, and Engagement. This is 

where colleagues will have the opportunity to engage with educational research and then 

plan a lesson with their findings in mind.    

 Weekly ‘Tweak of the Week’ for all staff (Teaching, Learning and Assessment). 

 Weekly ‘Chrome Club’ providing training to all staff with how to use Google Classrooms 

effectively.  

 NQT/Beginning Teacher/Apprenticeships support including weekly mentor meetings and 

bespoke fortnightly NQT sessions.  

 Coaching Triads for all staff led by externally/internally trained lead coaches. There is 

also the opportunity to be trained as a Lead Coach.  

 Half Termly Teaching, Learning and Assessment ‘Bumper’ Bulletin: ‘Beacon Best 

Practice’ 

CPD Opportunities: External Courses 
  

As Beacon High is also part of the Islington Teaching School’s Alliance, we offer a number of 

courses whereby our colleagues have the opportunity to collaborate with other colleagues 

across the federation.  

These courses currently include the following:  
  

• Middle Leaders Development Programme  

• Senior Leaders Development Programme  

• Expert Teacher  

• Embedding Expert Teacher  

• Pastoral Leaders  

• Appraisal Training  

• Mentoring (NQT/BT)  
  

On the next page, there is an example outline and intended learning outcomes for one of the 

courses run at Beacon High: Middle Leadership Development programme:   
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Alongside our internal offer, colleagues also have opportunities to improve their 

pedagogy and leadership through a number of external courses. Some of which are 

detailed below:  

  

Partners in Excellence:  

As we are a part of the PiXL partnership, colleagues are able to 

attend a range of courses throughout the year. These include:  

  

• PiXL Subject Conferences  

• PiXL Main Secondary Meetings  

  

During these conferences, colleagues have an opportunity to collaborate with other 

schools within the partnership; share best practice; attend training sessions in a number of 

PiXL initiatives including: PiXL Unlock; the PiXL Character Curriculum; PiXL Build Up.  

  

Pivotal Education   
We currently have two trained Pivotal Education Level 1 Instructors who have led whole 

school CPD training to improve Behaviour for Learning. The training consists of a two-day 

residential course enabling our colleagues to understand and implement the five Pivotal 

Pillars:   

 

 Consistent, calm adult behaviour   

 First attention to best conduct  

 Relentless routines  

 Scripted interventions  

 Restorative follow up  

SSAT  

The SSAT Lead Practitioner qualification will help empower and 

develop our best practitioners to reward and inspire them to make a difference where it 

really counts - in the classroom.  

The programme is made up of a framework of professional standards and a process of              

accreditation that has been designed by the profession, for the profession.  

It recognises the skills, experience and qualities of school staff at every 

level, serving to embed and extend teaching and learning that impacts 

positively on learners.  

Once colleagues are fully qualified, they will begin to cascade their skills by 

running CPD sessions, Voluntary Sessions and coaching colleagues.  
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Staff Testimonials 
CPD opportunities have enhanced my teaching practice on key pedagogical areas such as feedback, metacognition, and 

task adjustment. The opportunities to learn from colleagues and contribute to sessions have sculpted my knowledge and 

awareness on how to implement deliberate practice routinely in my subject area.   

For example, I implemented and shared metacognitive strategies from voluntary training 

sessions. This made a significant impact on my teaching practice.    

I developed my questioning skills and motivated students to think out loud. As a result of this, 

students gained more confidence in verbalising language patterns. This made a significant 
difference to embedding engaged classroom cultures.   

This year, I took part in the TSA Expert Teacher Course. The course content enabled me to 

refine my teaching practice, engage in pedagogical discourse, question, challenge and reflect 

on my own teaching approaches. It provided a valuable insight into what makes an ‘Expert 

Teacher’. It provided me with opportunities to problem solve with Primary and Secondary 

colleagues within the Federation. I was also able to interact with like-minded people who 

inspired me further.   

As part of my Lead practitioner role, I completed a training course on how to build resilience among young people. It 

provided me with useful background knowledge and strategies that I could implement for students at Beacon High.      

     

 Doris Aghadiuno, Lead Practitioner  

 

As a Lead Practitioner at Beacon High, I have had the privilege of leading various CPD     sessions, 

Voluntary Training Sessions, INSETS and NQT/ITT training sessions. This has helped me develop my 

practice as it makes me constantly reflect on, refresh and update my pedagogical knowledge. 

Continually having to lead Teaching, Learning and Assessment sessions has motivated me to 

pedantically scrutinise the quality and consistency of my lessons, to ensure that I practise what I 

preach.  

In terms of the CPD I have received, in my first year I completed the 'Angel Islington’ Expert Teacher 

Programme' which allowed me to hone some of my skills and share resources, ideas and progress 

with like-minded professionals. Simultaneously in my first year at     
Beacon, I also started my SSAT Lead Practitioner qualification which I completed in the winter of my 

second year. Going through the SSAT process helped me adjust my vision to consider the whole school perspective,   

constantly reflecting on how my practice from the classroom to the staff-room made whole school impact. This would 

often help to inform the value/effectiveness in what I was doing and tweak it accordingly.  

The CPD at Beacon High has allowed me to develop in areas that interest me professionally as well as allow me to gain 

reputable accreditation as a Lead Practitioner. Perhaps most importantly, I feel since joining      
Beacon I have become better at what I do.   

       
Ashley Gurd, Lead Practitioner, Head of House  

 
Being a Lead Practitioner Designate at Beacon High has greatly improved my pedagogical knowledge in a number of key 

areas including the needs of SEND students, differentiation, metacognition and student engagement. There is such great 

opportunity to widen knowledge on a whole variety of areas at Beacon High and I feel my classroom practice has greatly 

improved due to the experiences and opportunities I have had over the past year.   

 

As part of my Lead Practitioner course I have delivered whole school CPD sessions on Student Engagement, 

Metacognition and using Google Classroom. These experiences have greatly increased my confidence and helped me 

gain knowledge about how people (both professionals and students) learn differently in different environments. I 

have also spent a lot of time looking at educational and pedagogical research in a number of different areas including 

SEND and EAL needs and supportive/inclusive classroom environments. Beacon High is an incredibly supportive and 

welcoming place so I have been able to share this knowledge with other members of staff who have always been 

enthusiastic and excited about learning and listening.  

Overall I feel my time as a LP designate has helped me learn and gain knowledge about education and the teaching 

profession and has helped me improve as a classroom practitioner.  

Michael Fitzpatrick, Lead Practitioner Designate    
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’   

‘ 

’   

  

Staff CPD  

  

Prospectus 

  

‘Leaders researched and devised an agreed methodology for 

planning good quality teaching and learning. Leaders regularly visit 

lessons to check on teaching and learning.’  

‘The leadership of teaching and learning is good. Leaders and 

teachers benefit from effective professional development which is 

helping the school to improve.’ 

Ofsted May, 2019 
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Education is the 

passport to the 

future, for 

tomorrow belongs 

to those who 

prepare for it 

today.  

– Malcolm X 

https://everydaypower.com/malcolm-x-quotes/

